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Welcome and Introduction

The American International School of Vilnius welcomes you and your child into our school community. We
trust that your time with us will be rewarding and enjoyable. In the past, students who have joined our school
with little or no knowledge of English have quickly adjusted to our school, made friends, and learned English
while continuing with their educational development.

Close communication between the school and the home is essential to your child's success at AISV. This
handbook has been written to help you understand the purpose of our English Language Learner (ELL) Program
and its place within our school. In addition, you may contact any of our teachers - class teachers, specialist
teachers, or ELL teachers - with any questions or concerns. Parent-teacher meetings can take place whenever
there is a need. Please make arrangements through the office receptionist or with the teacher him/herself if you
would like to schedule a meeting.

English is also not the first language for the parents of many ELL students. Parents are welcome to bring a
translator with them to parent-teacher conferences. In some cases the school can provide a translator.

AISV ELL Philosophy

The American International School of Vilnius believes that the ELL program should:

- Provide instruction which allows students to develop English skills according to their needs and
abilities.

- Support students in their integration into school academic and social programs.
- Be an enjoyable experience for students.
- Build on the student's cultural and language experiences.

- Maintain communication between home and school.

ELL Standards and Benchmarks

English Language Learner Support program uses the Standards and Benchmarks adopted from TESOL Standards
and Benchmarks (see attachment) to help English language learners gain knowledge and skills to use English to
communicate in social settings, to achieve in all content areas and to use English in socially and culturally
appropriate ways.

English Lanquage Learner (ELL) Admission Policy

ELL students are enrolled through the same process as other students. This includes the completion of all
application forms. Students are placed in a class with children of the same age.

The school believes that language is at the core of human experience. The school recognizes that ELL students enter
AISV with proficiency in their mother tongue, valuable life experiences, and varying degrees of formal schooling, but
without complete proficiency in English. The school’s mission is to assist these students to acquire or to improve their
communicative skills in English. The aim is to enable the new students to become independent and confident listeners,
speakers, readers, and writers in English, to become participants in the academic program of the school and to
integrate quickly into all school activities.



As a matter of policy, all students in Gr. K-12 for whom English is not their first language, will be
tested, regardless of the number of years they have gone to other international schools, grades or reports from
other schools, or prior classes in English. The ELL test does not determine admission to AISV but only
determines if a student is to be placed in the ELL program and at what level. However, for Grades 9 - 12 there
should be no ELL assistance needed for class credit.

The students will be administered the WIDA (World-Class Instructional Design and Assessment) ACCESS
Placement Test (W-APT) which measures the English language proficiency level and determines eligibility for
ELL services and program placement. The test is broken down into five grade level clusters: Kindergarten, 1-2,
3-5, 6-8 and 9-12. For each grade level, there is a test in each of the four language domains: Listening,
Speaking, Reading, and Writing. The Listening and Reading sections consist of multiple choice questions. The
Writing and Speaking sections contain performance tasks that are scored according to specific rubrics. The W-
APT is individually administered at all grade levels and is fully adaptive. In other words, how a student answers
early on in the test will determine how many and which tasks are administered later in the test. Consequently,
the administration time varies, and it increases as the student’s English language proficiency increases. A low
performing student may complete the test in 20 minutes, while a high performing student may take up to 90
minutes.

Students entering AISV in September will be tested during the first or second week of classes. Students entering
AISV at any other time will be tested as soon as possible by the ELL teachers. There are no fees involved in the
testing of students and parents of all new students will be informed of the results - i.e. if the student will receive
intensive ELL help and their “level” according to the WIDA standards based on six language proficiency levels
(1-ENTERING, 2-BEGINNING, 3- DEVELOPING, 4-EXPANDING, 5-BRIDGING, 6-REACHING (see
below for description)) that illustrate the continuum of language development within each language domain —
listening, speaking, reading, and writing.

If a student entering the upper grades scores so low that it raises doubts as to them being able to meet minimal
academic requirements that information will be given to the director. It is then possible that the director may
suggest to the parents that admission is not advisable, that the student be placed a year below the “normal”
sequence, or that it is likely that the student will have to spend two years at the initial grade level. Again, in no
case will a student’s score be the sole determination for refusing admission to AISV.

After testing, memos on test results are sent to parents, classroom and specialist teachers, and to the director. All

documents are available in each student’s academic file. Placement testing results are coordinated with
German/French/Russian language teachers for Grades 4-12.

English Language Learner (ELL) Assessment Criteria (all grade levels)

The following criteria are used in the assessment of students who do not speak English as their native language.
At the given level of English language proficiency (The WIDA Levels of English Language Proficiency),
English language learners will process, understand, produce or use:

6 — REACHING

- specialized or technical language reflective of the content areas at grade level

- avariety of sentence lengths of varying linguistic complexity in extended oral or written discourse
as required by the specified grade level

- oral or written communication in English comparable to proficient English peers;



5-BRIDGING

- specialized or technical language of the content areas

- avariety of sentence lengths of varying linguistic complexity in extended oral or written discourse,
including stories, essays or reports

- oral or written language approaching comparability to that of proficient English peers when
presented with grade level material,

4 — EXPANDING

- specific and some technical language of the content areas

- avariety of sentence lengths of varying linguistic complexity in oral discourse or multiple, related
sentences or paragraphs

- oral or written language with minimal phonological, syntactic or semantic errors that do not
impede the overall meaning of the communication when presented with oral or written connected
discourse with sensory, graphic or interactive support;

3 - DEVELOPING

- general and some specific language of the content areas

- expanded sentences in oral interaction or written paragraphs

- oral or written language with phonological, syntactic or semantic errors that may impede the
communication, but retain much of its meaning, when presented with oral or written, narrative or
expository descriptions with sensory, graphic or interactive support;

2- BEGINNING

- general language related to the content areas

- phrases or short sentences

- oral or written language with phonological, syntactic, or semantic errors that often impede the
meaning of the communication when presented with one to multiple-step commands, directions,
questions, or a series of statements with sensory, graphic or interactive support;

1- ENTERING

- pictorial or graphic representation of the language of the content areas
- words, phrases or chunks of language when presented with one-step commands, directions,
WH-, choice or yes/no questions, or statements with sensory, graphic or interactive support;

from W DA Consortium “Understanding the WI DA

Students whose English language proficiency levels score from 1 to 4 will receive intensive instruction from an
ELL teacher. Students whose English language proficiency level is 5 may receive instruction from an ELL
teacher. Students whose English language proficiency level is 6 will not receive instruction from an ELL
teacher.

Entering and Leaving ELL Support Program

Non-English native speakers enter the ELL support program at the beginning of the school year or when they
join the school after the process of placement testing and/or observation. The decision on exiting/staying in the
ELL program is based on the student progress made in the ELL program defined by a variety of assessment
tools, standardized tests (MAPs, Gates MacGinitie Reading test) taken by students during the year, classroom



teachers’ observation and students’ performance in the mainstream classroom. The students can be exited from
the program at the end of the year, and on some occasions, in the middle of the school year, depending on their
performance. After exiting, grades 4-8 students start studying a foreign language either it is French, German or
Russian while grade K-3 students join/stay in their mainstream Language Arts class.

AISV ELL Program

The AISV ELL program is designed to provide support to children as they move into a new school and a new
language. Our students develop their knowledge and understanding of English in every class subject.

Pre-Kindergarten students are not enrolled in an ELL support program. The language-rich and developmental
nature of these classrooms is similar to what they would receive in an ELL class. We believe that additional
support or instruction is not necessary at this stage.

The ELL Program at AISV is a “Sheltered Immersion” program. Students are immersed (placed) in an English
speaking environment (our school) and are given support so that they can interact and join in with the English-
speaking students for a majority of the school day. We have the following types of support methods for ELL
program students:

- Intensive ELL Language Instruction (pull-out classes)

In these classes, ELL students develop concepts, vocabulary, and structures which allow them to receive (listen
and read) and express (speak and write) the English language. Students learn both life and school English,
which enables them to interact socially with friends and to be successful in their classes.

- ELL In-Class Support (for elementary students only, Grades K-3)

In some cases, the ELL teacher works with the classroom teacher in the classroom. This helps to promote the
active participation of the student. This support can take the form of individual or group work. ELL teachers
also work with classroom and subject teachers to modify expectations for the ELL student.

- ELL Content Based Instruction

The language that is used in subject (science, math, social studies, etc.) classes is more difficult and complex
than social English. ELL Content Based Instruction classes are designed to help your child participate
successfully in these subject classes. Necessary vocabulary is introduced in advance of classroom work or
reinforced in the ELL class so that the ELL student can become familiar with the terms used in the classes. The
ELL teacher communicates closely with the grade level subject teacher to make sure that ELL students receive
the necessary instruction. This communication and cooperation between the ELL teacher and the class/subject
teacher is a key element of the program.

Schedulin

If a student with little or no fluency in the English language is accepted at AISV, he/she will attend intensive
ELL classes five times per week in Grades K-5 during Language Arts classes in the morning and during the
Foreign Language block of time for Grades 4-8. Therefore, the student will not have French, German or Russian
lessons. Grades 1-5 are divided into two groups according to English language levels and are provided with
intensive ELL instruction five times per week.

Teacher Expectations




Your daughter/son spends most of his/her time with English-speaking classmates, participating in the standard
grade level program. We understand that students who join us with limited English cannot participate as fully
as native speakers of English. The class and subject teachers modify their expectations for ELL students. It is
important that you help your child understand that we do not expect him/her to do everything the English-
speaking student does. As the ELL student gains fluency in English, teachers' expectations will rise to reflect
your child's growing knowledge of English.

Progress Reports

All AISV students receive progress reports four times each year. (Please refer to the AISV Student/Parent
Handbook for more detailed information). ELL students will receive ELL teacher’s report in the Report Card
together with other specialist teachers each quarter. Conferences between parents and teachers are scheduled
after the first and third quarter reports are issued. In addition, other appointments can be arranged whenever
there is a need either with an ELL teacher or together with the classroom teacher.

Teaching Methods

Many different teaching methods and techniques are used in the AISV ELL classes. Our program uses a wide
variety of approaches, activities, and techniques, which help to create a comprehensive and dynamic learning
experience for your child. Active participation and involvement are stressed. It is through this involvement that
children learn and use English.

Some examples of teaching methods include:

- Total Physical Response (TPR)
Easy, fast-moving activities for beginners in which the child must respond to language through body movement.

- Language Experience
This approach builds upon the experiences that children bring with them to school and their experiences during
school. It develops the vocabulary and language structures that allow children to express themselves naturally
and completely.

- Whole Language
In a Whole Language approach, skills needed in reading and writing are taught through reading and writing, and
not in isolation. Grammar and vocabulary, for example, are learned through reading a novel and writing a story
rather than through drills.

- The Natural Approach
At every stage of language development, children are encouraged to participate and contribute according to
their own level of ability. The emphasis is on the use of developing language skills. Language becomes alive
for children when they use it. In this approach, children can practice the language that they need to use in
school, with friends and in the community.

- Structural Approach
Students, at the appropriate age and level, gain an understanding of grammar and how the language “works.”
Teachers may use drills to help students learn.

- Cognitive Academic Language Learning Approach
This is a content-based approach to language which focuses on the materials, vocabulary, and skills that
students need in their content classes (science, social studies, etc).



Learning Strateqgies

ELL students at AISV take part in lessons which use a variety of learning strategies involving the child's visual
(sight), auditory (listening), tactile (touch), and kinesthetic (body movement) skills.

Cooperative learning (working in groups) is used in both the ELL and grade/subject classes. Students learn
from each other and have meaningful opportunities to use and practice their new language.

Teaching Materials

ELL is a support program, not a language course. We use a wide variety of teaching materials: library books,
reference materials, games, tapes, magazines, toys, internet (www.kidzone.ws, www.tlsbooks.com, www.esl-
kids.com, www.reading-z.com, etc.), etc. Grade level textbooks may play a role in some ELL classes.

For Grades K-5 students with no or limited English language skills, we use ScottForesman ELL Accelerating
English Language Learning program which includes Student Book, Activity Book, phonics-based vocabulary
development program, suggested books for reading and a number of other materials. The program accelerates
English language learning through the use and application of the following principles:

Thematic Units. In theme- or topic- based lessons, curriculum content is presented thematically to
provide the basis for language learning. Topic-related language and concepts are recycled over a period of time,
ensuring their conceptualization and making students increasingly able to communicate their ideas on the topic.
In each topic students are exposed to a rich array of language and activities, the variety of text types, formats
that enable them to master both the language and the concepts.

Balanced Skills. Students develop all of the four language skills — listening, speaking, reading, and
writing. This balanced approach ensures communicative proficiency.

Phonics. Students develop phonics concepts though a four-step process: Identify, Hear, See and Say,
and Write. It is by listening and responding to the voice of the teacher that students learn the variations of the
English sound system, develop phonological awareness, practice pronunciation, and build background in the
language.

The Cognitive Academic Language Learning Approach (CALLA). The program follows the
principles of CALLA: it teaches grade-level topics from the major curriculum areas; it develops academic
language skills; and it provides explicit instruction in learning strategies for both content and language
acquisition.

Learning Strategies are actions or thoughts that students can apply to challenging tasks. The program
integrates learning strategies instruction into each part of the learning process by providing guideline for
teaching the strategies and fro helping students develop an awareness of their own learning process.

Cooperative Learning activities give students opportunities to work in groups to share what they know
and to learn new information and skills. They are characterized by these components: (1) positive
interdependence — members rely on each other to achieve the end of product; (2) individual accountability —
each member is responsible for information that is used to achieve the group’s goal; (3) face-to-face interaction-
members work and talk together; (4) group processing — the group reviews what they did in terms of the group
process or group mechanics; (5) development of social skills — members use group maintenance skills to keep
the process going and task skills to perform what is required.


http://www.kidzone.ws/
http://www.tlsbooks.com/
http://www.esl-kids.com/
http://www.esl-kids.com/
http://www.reading-z.com/

Integrated Curriculum. Each chapter in the program develops language, concepts, and strategies
related to a particular area of the curriculum. As students gain control over new material, it is vital that they
understand how to transfer this knowledge and understanding to other areas of the curriculum and to “real life”.
Students are provided with opportunities to apply what they have learned to a new curriculum are and to the
reading of authentic literature. Throughout the program, students learn how language and ideas cross the
curriculum and how they can be applied in their content are classes.

Multicultural Understanding. The program recognizes the need to respect and preserve each group’s
culture, while at the same time acknowledging the interdependence of different cultures and respect for others.
Throughout the program, the variety of activities takes into consideration students’ different learning styles and
backgrounds. And by presenting topics that are interesting and relevant to students, the program helps them
understand their different backgrounds and facilitates communication among them, their families, and the rest
of society.

Authentic Literature such as that which appears in this program is perhaps the most reliable and
consistent source of academic English input students can have. By using such texts, teachers can help students
develop the vocabulary, structures, and background knowledge they need to comprehend the intellectually
challenging language of the classroom.

Authentic Assessment. Assessment is authentic when it enables students to communicate successfully
their strengths and educational needs and when the results can be used to improve instruction based on accurate
knowledge of students’ progress. Authentic assessment activities in the program include teacher observation,
self assessment, peer assessment, performance assessment, and portfolio assessment. Traditional language and
listening assessments are also included, as are standardized test instruction and practice.

Self-Esteem. Students thrive in an atmosphere in which their language, culture, and values are
acknowledged and respected and in which they can succeed. The program encourages students to affirm their
heritages and to celebrate them in the classroom. Activities are suggested throughout in which students
demonstrate and explain aspects of their own and their families’ lives and cultures. Optional activities provide
opportunities for all students — from beginners through advanced — to be successful by demonstrating their
accomplishments both individually and in cooperative groups.

The following Themes and Topics are used in ScottForeseman EL programin the grades accordingly:

Grade Units/Chapters

K 1 — Our School; 2- My Friends and I; 3- Family and Home; 4 — Foods We Eat; 5- Our
Neighborhood; 6- Animals Homes and Families; 7 — Weather and Seasons; 8 — Earth — Our Home
Planet;

1 1 — Families; 2- Growing and Changing; 3 — At School; 4- Learning; 5- Neihgbors; 6- Animals

and Their Homes; 7 — How You Can Feel Safe; 8- How You Can Feel Healthy; 9 — Using Our
Senses; 10- How We See and Hear; 11- The Four Seasons; 12- Trees;

2 1 — People and Places; 2 — Animals and Their Habitats; 3 — How People Work; 4 — What Animals
Do; 5 — How We Can Have Fun; 6- How Things Move; 7 — Plants We Eat; 8 — Where We Buy
Food; 9 — Day and Night; 10-Long Ago and Today; 11- Where We Find Water; 12- Water and the
Weather;

3 1-Life on a Farm; 2- Life in the City; 3-How You Use Light; 4-What Light Can Do; 5-How You
Make Sound; 6-How You Use Sound; 7-Plants, Animals, and Climate; 8-Weather and People; 9-




What Shelters Are Made Of; 10-How Shelters Are Built; 11-Changing the Earth; 12- Pollution;

4 1-The American West Today; 2-Settling the West; 3- You Are a Living Thing; 4-Living in Your
Ecosystem; 5-The First Americans; 6-The Aztec Indians; 7- You Are What You Eat!; 8-Let’s cat!;
9-Life in the Rain Forest; 10- Using Our Forests; 11-Regionsof Our Country; 12- State Histories;

5 1-The Science of Sound; 2-Uses of Sound; 3-The Earth is Not Flat; 4-The Aztecs and the
Spaniards; 5- Precious Water; 6- The Forms of Water; 7-Coming to America; 8-Life in the
Colonies; 9- What Do You Read?; 10- What Makes a Good Story?; 11- Problems with England,;
12- The War for Independence;

ELL Parent Questions and Concerns

What can |,as the parent of an EL student, do to help my child learn English?

Parents of ELL students should keep informed of their child's progress in the English language. It is very
important that you also continue to support the development of your child's first language(s). One way to do
this is to go over textbook or story/picture book readings with your child and discuss the material in your own
language. You may also want to get books in your language that cover the same concepts and topics that your
child is studying in school.

For more detailed information you can go to www.britishcouncil.org/parents. There you can find one of a series
of booklets commissioned by the British Council to support parents:

- How children learn English as another language

- Speaking English with your child

- Learning English through sharing picture books

- Learning English through sharing rhymes

How can | motivate my child to learn English?

Providing opportunities for your child to use the new language is important. You can invite English-speaking
friends and classmates to your home for play, and you can borrow quality English video tapes, DVDs for your
child to watch. Playing family games is both enjoyable and worthwhile. It is helpful to your child when you
become active in school through the Parent School Association (PSA) or as a volunteer on field trips or other
classroom activities. Most importantly, parents should let their children know the value and advantages of
gaining a second/third language in an increasingly multicultural world.

Should | speak and read to my child only in English?

Parents of ELL students should continue to use the language(s) of the home to communicate with their children.
If there are already two other languages in your home, continue to use them both. If parents are proficient in
English, they should let their children see them using English to communicate with others. It is important that
students, the English language learners, see the value of bilingualism. Parents of ELL students should read to
their children in the language they feel most comfortable using. Reading practice in any language will help
your child learn to read and use English, as reading skills transfer from the native language to the second/third
language.

Should students' mistakes in English always be corrected?

Children learn a second/third language in stages. Mistakes happen at first, then they gradually change and
finally disappear. Successful language learning depends upon the freedom to make mistakes. By testing the
limits of the new language system, they learn the rules of the language. Stressing perfection and accuracy in the
early stages limits and slows down this natural process. Infants learn their first language in the same way.



http://www.britishcouncil.org/parents

Are students required to speak English in school at all times?

Students have many opportunities to use their developing English (listening, speaking, reading, and writing) at
AISV. This is important because often ELL students have the chance to practice their new language only at
school. They need to use their English with teachers and with classmates. However, it is natural for children to
speak their native language to each other. While AISV teachers keep an English-speaking environment in the
classroom, students should not be made to feel that it is wrong to speak their native languages.

What should be done w#h the native language(s) of the HLstudent?

It is helpful if students who are learning English continue to learn and develop skills in their first language(s).
This support can be provided at home or in after-school programs. The skills that students learn in their own
language(s) can easily be transferred for use in English. The study of English is an addition to the child's native
language and literacy development.

Does the learning of more than one language at the same time confuse students?

The human brain can store many languages at the same time, just as computers do. In some countries and
cultures, children become fluent in five or more languages. Having strong skills in one language helps children
to learn other languages more easily.

Should my child be learning English and Lithuanian at the same time?

All Grades 1-10 AISV students, including ELL students, are required to attend Lithuanian classes two times per
week. There is no reason for students grounded in their first language not to take Lithuanian lessons at the same
time that they are learning English as a second/third language. Learning about Lithuanian language and culture
assists students in adapting to their new Lithuanian environment. Beginning ELL students at AISV do not
enroll in French, German or Russian classes offered to students in grades 4-10 until they reach a level of
proficiency and are approved by the ELL teacher in cooperation with classroom and/or subject teachers.

Why do some students speak English well, lyate difficulty with English in their classes?
There are two kinds of language proficiency: social language and academic language. The ability to use
English among friends or with teachers in a social setting is more easily learned than the ability to use English
to read textbooks and solve problems. Students who have good social language skills in English can learn the
kind of language needed in the English language classroom with the aid of ELL content instruction.

Should I worry if my child is not larning English as quickly as other HL students?

Learning a second/third language is not the same as learning a native language. Whereas most children develop
their first language at approximately the same rate, the rate of learning a second/third language varies greatly.
Parents should not be concerned if their child is not learning English as quickly as other children. Remember,
learning a second/third language to an academically fluent level, where second/third language and first language
children perform on the same level, can take five to seven years. Second/third language students are usually
conversationally fluent in one to two years.

Why do children learn a second language at different rates?
Children show wide variation in their rate of learning a second/third language. Some pick it up very quickly,
while others take longer. This variation in the rate of learning is due to a number of factors such as:

- the student's motivation. Do they want to learn the language?

- the student's personality and learning style. Are they shy or outgoing? Do the teaching styles
complement the learning styles of the student?



- the type of language instruction program. What methods does the school use to teach ELL?

- access to native speakers of the language. Do they regularly listen to and talk with native English
speakers?

All children can learn a language that they are socialized into. The more they feel socially accepted and a part of
the school, the more success they will have. With time, teacher assistance, parental support, and motivation,
ELL students should develop their academic English and make overall progress in school.

When desmy child wave goodbye to ELL?

ELL students are monitored, observed, and assessed by the ELL specialists as well as the classroom and subject
teachers. The ELL students’ achievement is based on a number of assessment tools. Daily schoolwork, writing
samples, worksheets, and reading records are kept and analyzed. Informal and more formal observations are
made. Tests are given as well. Each ELL student in Grades K-8 if enrolled in the ELL program are tested at the
beginning and at the end of each school year. Based on the test results as well as the criteria described above,
the decision is made on the ELL students’ English language needs. A student could continue to receive ELL
support or be exited from this program. It could take one, two or more years for a student to be exited
depending on his/her individual progress and needs.

Do we ever say goodbye to ELL?

Even after leaving the ELL program, students continue learning English. This is an on-going process. An ELL
student’s most valuable achievement is to develop some language-learning skills such as looking up words in a
dictionary, using context to identify a word’s meaning, self-editing, word-formation, memorizing techniques.
These are precious skills for a lifetime learning.

Will there be some students who will simply never learn English?

All children can learn languages given a natural setting. Of course, different students will learn languages at
different rates. The more accepted and comfortable children feel in the learning environment, the more progress
they will make in language learning.



Attachment

K-3 ELL Standards and Benchmarks
Adopted from TESOL Standards and Benchmarks 5/4/2004

STANDARD 1: To use English to communicate in social settings

Benchmarks

sharing and requesting information

expressing needs, feelings, and ideas

getting personal needs met

engaging in conversations

conducting transactions

describing, reading about or participating in a favorite activity

sharing social and cultural traditions and values

listening to and imitating how others use English

exploring alternative ways of saying things

selecting different media to help understand language

practicing new language

using context to construct meaning

Progress Indicators

volunteer information and respond to questions about self and family

elicit information and ask clarification

indicate interests, opinions, or preferences related to class projects

express enjoyment while playing a game

give and ask for permission

ask information questions for personal reasons

make requests for personal reasons

clarify and restate information as needed

describe feelings and emotions after watching a movie

offer and respond to greetings, compliments, invitations, introductions, and farewells
negotiate solutions to problems, interpersonal misunderstandings, and disputes

read and write invitations and thank you letters

describe favorite storybook characters

recommend a game, book, or computer program

listen to, read, watch, and respond to plays, films, stories, books, songs, poems, computer programs, and magazines
recount events of interest

talk about a favorite food or a celebration

imitate a classmate's response to a teacher's question or directions

test appropriate use of new vocabulary, phrases, and structures

understand verbal directions by comparing them with nonverbal cues (e.g., folding paper into eighths, lining up)
recite poems or songs aloud or to oneself

practice recently learned language by teaching a peer

associate realia or diagrams with written labels to learn vocabulary or construct meaning

STANDARD 2 : To use English to achieve in all content areas

Benchmarks

following oral and written directions

requesting and providing clarification

participating in full class, group, and pair discussions
requesting information and assistance

negotiating and managing interaction to accomplish tasks
elaborating and extending other people's ideas and words
expressing likes, dislikes, and needs

comparing and contrasting information

persuading, arguing, negotiating, evaluating, and justifying
listening to, speaking, reading, and writing about subject matter information
gathering information orally and in writing

retelling information

selecting, connecting, and explaining information



analyzing, synthesizing, and inferring from information

responding to the work of peers and others

representing information visually and interpreting information presented visually

hypothesizing and predicting

understanding and producing technical vocabulary and text features according to content area
demonstrating knowledge through application in a variety of contexts

applying basic reading comprehension skills such as skimming, scanning, previewing, and reviewing text
taking notes to record important information

determining and establishing the conditions that help one become an effective learner (e.g., when, where, how to study)
actively connecting new information to information previously learned

evaluating one's own success in a completed learning task

Progress Indicators

perform a task by following formulating, asking and answering questions oral and written directions

ask a teacher to restate or simplify directions

join in a group response at the appropriate time

generate and ask questions of outside experts (e.g., about their jobs, experiences, interests, qualifications)
ask for assistance with a task

share classroom materials and work successfully with a partner

paraphrase what was said by a friend and add your own ideas and thoughts

define, compare, and classify objects (e.g., according to number, shape, color, size, function, physical characteristics)
express opinion on an issue and justify it by providing examples

edit and revise own written assignments

locate reference material

gather and organize the appropriate materials needed to complete a task

record observations

read a story and represent the sequence of events (through pictures, words, music, or drama)

identify and associate written symbols with words (e.g., written numerals with spoken numbers, the compass rose with directional
words)

explain change (e.g., growth in plants and animals, in seasons, in self, in characters in literature)
construct a chart or other graphic showing data

provide a positive feedback to the work of peers and others

rephrase, explain, revise, and expand oral or written information to check comprehension

predict the sequence of events in a story

write technical vocabulary journal by drawing pictures or graphs

predict the end of a story

use contextual clues

consult print and nonprint resources in the native language when needed

scan an entry in a book to locate information for an assignment

make pictures to check comprehension of a story or process

write down important clues to record information by drawing pictures or writing words

make a list of conditions that help one become an effective learner

choose the best conditions from the list that help one become an effective learner rehearse and visualize information
evaluate own success in a completed learning task by following an assessment sheet given by a teacher

STANDARD 3: To use English in socially and culturally appropriate ways

Benchmarks

using the appropriate degree of formality with different audiences and settings

using a variety of writing styles appropriate for different audiences, purposes, and settings
responding to and using idioms appropriately

determining when it is appropriate to use a language other than English

determining appropriate topics for interaction

experimenting with variations of language in social and academic settings

Progress Indicators

observe and model how others speak and behave in a particular situation or setting

interact with an adult in a formal and informal setting

make polite requests

use acceptable tone, volume, stress, and intonation, in various social settings

demonstrate an understanding of ways to give and receive compliments, show gratitude, apologize, express anger or impatience




greet and take leave appropriately in a variety of settings

seek information about appropriate language use and behavior

write a letter or e-mail message to an adult or a peer using appropriate language forms

write a dialogue by using idioms appropriately

use English and native languages appropriately in a multilingual social situation (e.g., cooperative games or team sports)
make a list of topics for interaction with different social groups

make a list of topics for interaction with different cultural groups

rehearse different ways of speaking according to the formality of the setting

test appropriate use of newly acquired language

ELL 4-8 Standards and Benchmarks

STANDARD 1: To use English to communicate in social settings

Benchmarks

sharing and requesting information

expressing needs, feelings, and ideas

getting personal needs met

engaging in conversations

describing, reading about, or participating in a favorite activity
learning and practicing new language

sharing social and cultural traditions and values

exploring alternative ways of saying things
self-monitoring and self-evaluating language development
using context to construct meaning

Progress Indicators

ask peers for their opinions, preferences, and desires

volunteer information and respond to questions about self and family

elicit information and ask clarification questions

ask a classmate whether a particular word or phrase is correct

correspond with pen pals, English-speaking acquaintances, and friends

write personal essays

indicate interests, opinions, or preferences related to class projects

offer and respond to greetings, compliments, invitations, introductions, and farewells
express enjoyment while playing a game

talk about a favorite food or a celebration

describe feelings and emotions after watching a movie

give and ask for permission

ask information questions for personal reasons

make requests for personal reasons

discuss issues of personal importance or value

make plans for social engagements

negotiate solutions to problems, interpersonal misunderstandings, and disputes
clarify and restate information as needed

offer and respond to greetings, compliments, invitations, introductions, and farewells
defend and argue a position

negotiate solutions to problems, interpersonal misunderstandings, and disputes
indicate interests, opinions, or preferences related to class projects

recommend a game, a book, a film, a videotape, or computer program to a friend
write in a diary or personal journal

describe, read or write about a personal hero

persuade peers to join in a favorite activity, game, or hobby

locate information for leisure activities (in an oral and written form)

write a poem, short story, play, or song

describe favorite storybook characters

listen to, read, watch, and respond to plays, films, stories, books, songs, poems, computer programs, and magazines
recount events of interest

associate realia or diagrams with written labels to learn vocabulary or construct meaning
read and write invitations and thank you letters

practice recently learned language by teaching a peer




keep individual notes for language learning

use written sources to discover or check information

use dictionary to validate choice of language

test appropriate use of new vocabulary, phrases, and structures

recite poems and songs aloud

ask someone the meaning of a word

understand verbal directions by comparing them with nonverbal cues (e.g., folding paper into eights, lining up)
write personal essays

correspond with pen pals, English-speaking acquaintances, friends

make a presentation on own native country

share a traditional meal with peers and others

make a list of “do and don’t” in own culture and compare with others

ask your peers or others for different ways of saying things

look up in a dictionary for a variety of expressions

make vocabulary lists form readings

self-assess completed learning tasks by following assessment sheets

associate realia or diagrams with written labels to learn vocabulary or construct meaning

STANDARD 2: To use English to achieve academically in all content areas

Benchmarks

following oral and written directions

requesting and providing clarification

participating in small group, and pair discussions

forming, asking and answering questions

comparing and contrasting information

persuading, arguing, negotiating, evaluating, and justifying

gathering information orally and in writing

retelling information

selecting, connecting, and explaining information

analyzing, synthesizing, and inferring from information

representing information visually and interpreting information presented visually
hypothesizing and predicting

understanding and producing technical vocabulary and text features according to content area
demonstrating knowledge through application in a variety of contexts

listening to, speaking, reading, and writing about subject matter information

applying basic reading comprehension skills such as skimming, scanning, previewing, and reviewing text
using context to construct meaning

recognizing the need for and seeking assistance appropriately from others (e.qg., teachers, peers, specialists, community members)
actively connecting new information to information previously learned

evaluating one’s own success in a completed learning task

Progress Indicators

paraphrase a teacher's directions orally or in writing

respond to a teacher's general school-related small talk

explain the reason for being absent or late to a teacher

ask a teacher to restate or simplify directions

follow directions to form a pair or a small group

take turns when speaking in a small group

modify a statement made by a peer

join in a group response at the appropriate time

share classroom materials and work successfully with a partner

use polite forms to negotiate tasks, roles, assignments

request information and assistance

request supplies to complete an assignment

ask for assistance with a task

ask a teacher to restate or simplify directions

define, compare, and classify objects (e.g., according to number, shape, color, size, function, physical characteristics)
explain change (e.g., growth in plants and animals, in seasons, in self, in characters in literature)
take a position and support it orally and in writing

locate information appropriate to an assignment in text or reference material

research information on academic topics from multiple sources




record observations

generate and ask questions of outside experts (e.g., about their jobs, experiences, interests, qualifications)
gather and organize the appropriate materials needed to complete a task

read a story and represent the sequence of events (through pictures, words, music, or drama)
take notes to summarize the main points provided in source material

locate reference material

select materials from school resource collections to complete a project

rephrase, explain, revise, and expand oral and written information to check comprehension
write a summary of a book, article, movie, or lecture

construct a chart synthesizing information

construct a chart or other graphic showing data

rehearse and visualize information

predict the sequence of events in a story

write the end of a story

construct a diagram or table on the material learned

compare and classify information using technical vocabulary

make technical vocabulary lists according to content areas

explain a content area by using suitable technical vocabulary

consult print and nonprint resources in the native language when needed

make vocabulary lists applicable to a variety of contexts

locate information appropriate to an assignment in text or reference materials

locate reference material

gather and organize the appropriate materials needed to complete a task

seek out print and nonprint resources in the native language when needed

read a story and represent the sequence of events (through pictures, words, music, or drama)
make pictures to check comprehension of a story or process

scan several resources to determine the appropriateness to the topic of study

skim chapter headings and bold print to determine the key points of a text

scan an entry in a book to locate information for an assignment

construct a graph, diagram or table based on context used

form appropriate questions to ask for assistance

brainstorm previously learned information that relates to new information

evaluate a completed learning task by using an assessment sheet

edit and revise own written assignments

STANDARD 3: To use English in socially and culturally appropriate ways.

Benchmarks

using the appropriate degree of formality with different audiences and settings

interact with an adult in a formal and informal setting

responding to and using idioms appropriately

using acceptable tone, volume, stress, and intonation in various social settings

using a variety of writing styles appropriate for different audiences, purposes, and settings
observing and modeling how others speak and behave in a particular situation or setting
observing and modeling how others speak and behave in a particular situation or setting
rehearsing variations of language use in different social and academic settings

Progress Indicators

initiate and carry on appropriate small talk (e.g., while visiting a classmate's home, at a party, etc.)
make polite requests

greet and take leave appropriately in a variety of settings

prepare and deliver a short persuasive presentation to different audiences

maintain appropriate level of eye contact with audience while giving an oral presentation

add gestures to correspond to a dialogue in a play

write a dialogue incorporating idioms

greet and take leave appropriately in a variety of settings

demonstrate an understanding of ways to give and receive compliments, show gratitude, apologize, express anger or impatience
rephrase an utterance when it results in cultural misunderstanding

write business and personal letters

create a cartoon or comic book

write a letter or e-mail message to an adult or peer using appropriate language forms

observe and model language use and behaviors of others in different situations and settings




analyze the social context to determine appropriate language use
rehearse different ways of speaking according to the formality of the setting

ELL 9-12 Standards and Benchmarks

STANDARD 1: To use English to communicate in social settings

Benchmarks

sharing and requesting information

expressing needs, feelings, and ideas

getting personal needs met

engaging in conversations

describing, reading about, or participating in a favorite activity
learning and practicing new language

sharing social and cultural traditions and values

exploring alternative ways of saying things
self-monitoring and self-evaluating language development
using context to construct meaning

Progress Indicators

ask peers for their opinions, preferences, and desires

volunteer information and respond to questions about self and family

elicit information and ask clarification questions

ask a classmate whether a particular word or phrase is correct

correspond with pen pals, English-speaking acquaintances, and friends

write personal essays

indicate interests, opinions, or preferences related to class projects

offer and respond to greetings, compliments, invitations, introductions, and farewells
express enjoyment while playing a game

talk about a favorite food or a celebration

describe feelings and emotions after watching a movie

give and ask for permission

ask information questions for personal reasons

make requests for personal reasons

discuss issues of personal importance or value

make plans for social engagements

negotiate solutions to problems, interpersonal misunderstandings, and disputes
clarify and restate information as needed

offer and respond to greetings, compliments, invitations, introductions, and farewells
defend and argue a position

negotiate solutions to problems, interpersonal misunderstandings, and disputes
indicate interests, opinions, or preferences related to class projects

recommend a game, a book, a film, a videotape, or computer program to a friend
write in a diary or personal journal

describe, read or write about a personal hero

persuade peers to join in a favorite activity, game, or hobby

locate information for leisure activities (in an oral and written form)

write a poem, short story, play, or song

describe favorite storybook characters

listen to, read, watch, and respond to plays, films, stories, books, songs, poems, computer programs, and magazines
recount events of interest

associate realia or diagrams with written labels to learn vocabulary or construct meaning
read and write invitations and thank you letters

practice recently learned language by teaching a peer

keep individual notes for language learning

use written sources to discover or check information

use dictionary to validate choice of language

test appropriate use of new vocabulary, phrases, and structures

recite poems and songs aloud

ask someone the meaning of a word

understand verbal directions by comparing them with nonverbal cues (e.g., folding paper into eights, lining up)




write personal essays

correspond with pen pals, English-speaking acquaintances, friends

make a presentation on own native country

share a traditional meal with peers and others

make a list of “do and don’t” in own culture and compare with others

ask your peers or others for different ways of saying things

look up in a dictionary for a variety of expressions

make vocabulary lists form readings

self-assess completed learning tasks by following assessment sheets

associate realia or diagrams with written labels to learn vocabulary or construct meaning

STANDARD 2: To use English to achieve academically in all content areas

Benchmarks

following oral and written directions

requesting and providing clarification

participating in small group, and pair discussions

forming, asking and answering questions

comparing and contrasting information

persuading, arguing, negotiating, evaluating, and justifying

gathering information orally and in writing

retelling information

selecting, connecting, and explaining information

analyzing, synthesizing, and inferring from information

representing information visually and interpreting information presented visually
hypothesizing and predicting

understanding and producing technical vocabulary and text features according to content area
demonstrating knowledge through application in a variety of contexts

listening to, speaking, reading, and writing about subject matter information

applying basic reading comprehension skills such as skimming, scanning, previewing, and reviewing text
using context to construct meaning

recognizing the need for and seeking assistance appropriately from others (e.g., teachers, peers, specialists, community members)
actively connecting new information to information previously learned

evaluating one’s own success in a completed learning task

Progress Indicators

paraphrase a teacher's directions orally or in writing

respond to a teacher's general school-related small talk

explain the reason for being absent or late to a teacher

ask a teacher to restate or simplify directions

follow directions to form a pair or a small group

take turns when speaking in a small group

modify a statement made by a peer

join in a group response at the appropriate time

share classroom materials and work successfully with a partner

use polite forms to negotiate tasks, roles, assignments

request information and assistance

request supplies to complete an assignment

ask for assistance with a task

ask a teacher to restate or simplify directions

define, compare, and classify objects (e.g., according to number, shape, color, size, function, physical characteristics)
explain change (e.g., growth in plants and animals, in seasons, in self, in characters in literature)
take a position and support it orally and in writing

locate information appropriate to an assignment in text or reference material

research information on academic topics from multiple sources

record observations

generate and ask questions of outside experts (e.g., about their jobs, experiences, interests, qualifications)
gather and organize the appropriate materials needed to complete a task

read a story and represent the sequence of events (through pictures, words, music, or drama)
take notes to summarize the main points provided in source material

locate reference material

select materials from school resource collections to complete a project




rephrase, explain, revise, and expand oral and written information to check comprehension
write a summary of a book, article, movie, or lecture

construct a chart synthesizing information

construct a chart or other graphic showing data

rehearse and visualize information

predict the sequence of events in a story

write the end of a story

construct a diagram or table on the material learned

compare and classify information using technical vocabulary

make technical vocabulary lists according to content areas

explain a content area by using suitable technical vocabulary

consult print and nonprint resources in the native language when needed
make vocabulary lists applicable to a variety of contexts

locate information appropriate to an assignment in text or reference materials
locate reference material

gather and organize the appropriate materials needed to complete a task

seek out print and nonprint resources in the native language when needed
read a story and represent the sequence of events (through pictures, words, music, or drama)
make pictures to check comprehension of a story or process

scan several resources to determine the appropriateness to the topic of study
skim chapter headings and bold print to determine the key points of a text
scan an entry in a book to locate information for an assignment

construct a graph, diagram or table based on context used

form appropriate questions to ask for assistance

brainstorm previously learned information that relates to new information
evaluate a completed learning task by using an assessment sheet

edit and revise own written assignments

STANDARD 3: To use English in socially and culturally appropriate ways.

Benchmarks

using the appropriate degree of formality with different audiences and settings

interact with an adult in a formal and informal setting

responding to and using idioms appropriately

using acceptable tone, volume, stress, and intonation in various social settings

using a variety of writing styles appropriate for different audiences, purposes, and settings
observing and modeling how others speak and behave in a particular situation or setting
observing and modeling how others speak and behave in a particular situation or setting
rehearsing variations of language use in different social and academic settings

Progress Indicators

initiate and carry on appropriate small talk (e.g., while visiting a classmate's home, at a party, etc.)
make polite requests

greet and take leave appropriately in a variety of settings

prepare and deliver a short persuasive presentation to different audiences

maintain appropriate level of eye contact with audience while giving an oral presentation

add gestures to correspond to a dialogue in a play

write a dialogue incorporating idioms

greet and take leave appropriately in a variety of settings

demonstrate an understanding of ways to give and receive compliments, show gratitude, apologize, express anger or impatience
rephrase an utterance when it results in cultural misunderstanding

write business and personal letters

create a cartoon or comic book

write a letter or e-mail message to an adult or peer using appropriate language forms

observe and model language use and behaviors of others in different situations and settings
analyze the social context to determine appropriate language use

rehearse different ways of speaking according to the formality of the setting




